
delivering Edney 2020

We are leaders of innovation and sustainability 

SUSTAINABILITY
PLAN 



At Edney, we 
believe that 
Sustainability 
is the ability 
to meet the 
needs of 
the current 
generation 
without 
compromising 
the needs 
of future 
generations.

OUR VISION
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A SUSTAINABLE SCHOOL
Children are at the heart of our school at Edney. Children are also at the heart of our future, 
and in them, the promise of a sustainable tomorrow.

Sustainability addresses the ongoing capacity of Earth to maintain all life. There can be no 
greater priority than that, our very existence, and to ensure a brighter future. At Edney, we 
are a sustainable school, developing and nurturing young citizens who will take the mantle of 
leadership and stewardship, making changes now that will create a more ecologically and socially 
just world through informed action.

Our Sustainability Plan addresses Sustainability at the whole school community level.  We review 
our school practices and identify improvements, we build the capacity of our staff, parents and 
wider community, and, above all, educate our students with the knowledge, skills and values 
necessary to act in ways that contribute to more sustainable patterns of living.
We’re proud to be leaders of innovation and sustainability. It is, after all, our future.

OUR PRIORITY
We are leaders of innovation and sustainability.

We care for, interact with, protect and enhance our environment, creating active and 
considerate citizens with the necessary knowledge and skills for success in the 21st Century. 

LEADING SUSTAINABILITY AT EDNEY

By the year 2020 you will see:

• A school-wide approach to reducing our 
negative impact on the environment

• Reduction of wastage through 
purchasing, rubbish, recycling, reuse 
and strategic procurement

• Conservation practices both within 
the school and wider community - 
electricity, water, gas, flora and fauna

• Equipping students with the skills and 
understandings to inform, educate 
and involve the wider community in 
support for both school initiatives and 
community actions

• All classes involved in sustainability 
initiatives, with triple-bottom line 
evaluation, including mandatory 
curriculum follow-up

• Integration of sustainability practices 
and content developed in learning area 
plans

• Community agreements developed 
outlining our environmental and social 
commitments

• Professional learning and support for 
staff.

100% 
of classes involved 
in Sustainability 

projects

25% 
reduction in 
wastage and 
utilities costs
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Water
Conserving water and 
protecting the health 
of our waterways and 
ocean.

OUR ECOLOGICAL FOOTPRINT
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Purchasing and 
Waste
Reducing 
consumption, 
choosing 
environmentally-
and/or socially 
friendly products, 
and effectively 
managing waste 
streams in the most 
environmentally-
friendly way possible.

Transport and Air 
Reducing pollution/
greenhouse gas 
emissions though the 
use of alternative 
modes of transport 
to motor vehicles; 
switching to smaller, 
more fuel-efficient 
motor vehicles.

Energy
Conserving energy 
and deriving our 
energy supplies 
through renewable 
sources
(‘natural power’).

Biodiversity
Valuing, protecting 
and replenishing 
native flora and 
fauna.
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OUR SOCIAL HANDPRINT

Aboriginal and Torres Strait Islander Histories 
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Community 
Partnerships 
Working with others 
within the broader 
school community to 
achieve shared goals 
and outcomes.

Economics / Built 
Environment
Saving money through 
effective utilities 
management; 
raising money for 
environmental 
and social justice 
projects; creating a 
harmonious, vibrant, 
ecologically-sound 
environment.

Student and Staff 
Wellbeing
Ensuring the physical 
and emotional 
wellbeing of students 
now and into the 
future.

Aboriginal and Torres Strait 
Islander Histories and Cultures
Understanding, learning from and 
valuing the culture of the ‘First 
Australians’.

Cultural and Social Diversity 
Understanding, learning from and 
valuing other cultures and social 
diversity.
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OUR COMMITMENT
At Edney, we’re committed to improving tomorrow, to reducing our 
negative impact upon the environment as an organisation, and education 
our students, staff and community for a more sustainable future.

Ways that we will reduce our ecological footprint
We will seek to minimise the negative impacts of purchasing 
(consumption) by considering aspects of our practice to focus upon:
• Reducing and minimising our consumption of key items particularly 

paper and paper products;
• Maximising the recyclability of products used within the school such 

as laminating documents only when absolutely necessary;
• Considering energy and efficiency when purchasing appliance or 

proposing infrastructure changes;
• Increasing our capacity to produce energy from solar installations, 

and, in the future, through battery storage;
• In capital and maintenance works, to source or retrofit taps, fixtures 

and fitting that are water and energy efficient;
• To undertake ongoing general reduction of energy and water use 

through daily practices such as turning off lights and appliances, 
strategic use of heating and cooling etc;

• Source re-used / recycled products where possible and appropriate
• Consider environmentally friendly alternatives when fit for purpose 

such as cleaning products, lighting etc;
• Identify, celebrate and conserve the existing biodiversity values on 

the school grounds;
• Enhance the biodiversity within the school grounds where possible 

through creating additional habitat areas; and
• Further promote biodiversity through participation in the City of 

Kalamunda Adopt a Patch and further Landcare projects both within 
the school and community.

Ways that we will increase our social handprint
• Incorporating Education for Sustainability Curriculum, Teaching, 

Learning and Assessment into every classroom at Edney Primary 
School;

• Integrating our existing successful practices into the framework of our 
Sustainability Plan to align our efforts, identify gaps, and plan for and 
support improvement;

• Increasing access to and promotion of professional learning and 
training opportunities for staff in building their knowledge of 
sustainable practices and education for sustainability;

• Partnering with our local community, state and wider organisations to 
learn, share and grow the opportunities available for our students to 
participate in education and sustainability initiatives;

• Through continuing to foster Aboriginal perspectives, culture, voice, 
knowledge and wisdom in our school through Two-Way Science, and 
continued development of partnerships with Aboriginal and Torres 
Strait Islander people and elders; and

• Continuing to focus upon the health and wellbeing of students, staff 
and school community through our whole school “Nurture” plan.

100% 
of classes involved 
in Sustainability 

projects

25% 
reduction in 
wastage and 
utilities costs
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THE TRIPLE BOTTOM LINE AT EDNEY
The Triple Bottom Line is an accounting framework developed for business by John Elkington. 
This Framework, when adapted, is useful for us at Edney in aligning our school priorities and 
activities through measures that go beyond student achievement and managing our school 
resources.

The Triple in the Bottom Line is comprised of:
• Social
• Financial
• Environmental

This can be further simplified into the Three Ps:
• People
• Profit
• Planet

Why is the triple bottom line important at Edney?
While we are certainly not in the business of profit, we do have to manage the financial 
resources of the school very well, and target these to improving the education and social 
achievement and outcomes of our students.

The Triple Bottom Line reminds us that our decisions should not be made solely on the basis of 
financial merit.It is often cheaper to purchase new things, than to repair older models.
Changing to water-efficient taps, solar panels, increasing our recycling are all examples of 
practices that have a negative impact on the school’s finances, but a positive impact upon the 
environment.

Finally, we must consider the impact our decisions have upon people. This doesn’t mean that 
we don’t do anything that may be a little difficult or uncomfortable such as challenging our 
view of the way things have always been done, or changing a habit. 

The Triple Bottom Line is all about balance, doing the greatest good that we can, for the least 
amount of harm.

At Edney, we call that Respect and Excellence.
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EDNEY ECO WARRIORS
We define the Warrior by courage, not by fighting, nor recklessly and blindly pursuing a cause. 
Our Eco Warriors lead the way, with courage and skill. They support other students and staff 
and our community, and envision a better tomorrow, one small change at a time.

Eco Warriors are leaders in every classroom at Edney, nominated by staff, and each serving a 
five-week term in the official role. Our Eco Warriors are not alone, and do not bear the sole 
responsibility of championing sustainability in the school.

Purpose:
Eco Warriors are two students from each class, who serve a term of between 1 and 5 weeks 
in coordinating the classes’ Sustainability activities and ensuring that school-wide jobs and 
initiatives are taken care of.

Selection:
Eco Warriors are nominated and selected by class teachers. The school announces Eco Warriors 
each 5 weeks, although individual class terms may vary.

Eco Warriors should be students with interest in the environment, who demonstrate respect 
and excellence, and who can be relied upon to undertake activities in a responsible manner, 
making up for any missed class time where necessary, or completing roles in their own time 
such as during recess or lunch.

Responsibilities:
Manage Classroom energy use: 
• Turn off appliances at recess, lunch time or when classroom is not in use.
• Lights and Smartboards
• Air-conditioners, heaters and fans

Classroom waste: 
• Ensure rubbish placed in recycling tubs can be recycled.
• E.g. paper, cardboard, plastic containers etc. 
• No tissues, pens, pencils, pencil sharpenings, sticky tape etc.

Classroom composting: 
• Encourage classroom composting.
• Put compost bucket outside classroom door at recess to collect fruit and vegetable scraps.
• Empty compost bucket into the designated compost bin daily.

Classroom litter: Monitor litter levels in the immediate vicinity of the classroom area.
• Report litter to classroom teacher to initiate whole class clean-up outside classroom.

Classroom battery collection: Encourage classroom battery recycling.
• Monitor battery tubs levels and encourage students to bring batteries in for the whole 

school competition.

Block water usage: Monitor responsible water usage.
• Ensure wet area tap is not left running.
• Report leaking taps or water fountains.
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Additional duties:
• Train and provide support to fellow class 

members undertaking sustainability 
activities across the school, such as:

• Emptying Block recycling tubs: 
• Direct students to the recycling bins in the 

wet area.
• Guide students on what can and can’t be 

recycled.

Stirring/managing compost bin:
• Assist with composting duties – stirring, 

monitoring moisture levels.
• Report to Sustainability Coordinator 

regarding issues with moisture levels or 
when bins are ready to be emptied.

Managing worm farm:
• Assist with worm farming duties – feeding, 

monitoring moisture levels, Worm Juice 
production (optional)

• Report to Sustainability Coordinator 
regarding issues with moisture levels or 
when worm farms are full of castings.

Chooks:
• Assist with chook farming duties – feeding/

watering, catching chooks
• Sell eggs at Sustainability stall
• Report to Sustainability Coordinator 

regarding purchasing chook food, health 
issues for chooks etc.

Staffroom / food waste:
• Provide support with its collection as 

required.

Support:
A coordinator is appointed to collect the 
names of Eco Warriors, and support them 
in understanding their role and duties. In 
addition, with each successive group of Eco-
Warriors, students are able to train and 
learn from each other, ensuring that school 
sustainability practices and initiatives continue 
uninterrupted.

Student Voice:
Our Eco Warriors allow students to have a 
voice in improving their school environment, 
supporting their peers, and influencing staff 
and our community to decrease our ecological 
footprint. We look to our Eco Warriors as 
leaders.
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COMMUNITY RECYCLING HUB
Our Vision
To be a one-stop recycling hub for the community of High Wycombe.

Operation
We will establish within the school an integrated recycling hub which incorporates multiple 
reclaimable waste streams in an easy to access place within the school
The number of recycling streams will increase and change regularly as we partner with outside 
organisations to assist in the processing and reuse of the waste

The hub will include:
• Co-mingled recycling
• Soft plastics recycling
• Aluminium Can recycling
• Second Hand Clothing and Goods recycling
• Coffee Pod recycling
• Oral Care Waste recycling
• Writing Instruments recycling
• Battery recycling

In addition, streams which are available through third party partners such as Terracycle, 
RedCycle, Planet Ark and Community and Corporate Partners will enable us to investigate and 
expand.

In the future, we will include:
• Air Freshener, Dishwashing and Cleaning Products Recycling
• Bread Bag Closures Recycling
• e-Waste Recycling including mobile phones and printer cartridges

As further waste streams become available and viable recycling options, we will add them to 
our community recycling hub.

Over time, we aim to relocate and develop a purpose-built community accessible recycling 
hub as a one-stop collection and sorting point for recyclable waste within our community.

We are leaders of sustainability We are EDNEY

EDNEY
Community 

Recycling Hub

ALUMINIUM
CANS

Place in this bin: 
Empty, rinsed aluminium cans 

only

We are leaders of sustainability We are EDNEY

EDNEY
Community 

Recycling Hub

HOUSEHOLD
GOODS
Place in this bin: 

Clothing, non-breakable goods.

IN SALEABLE CONDITION

We are leaders of sustainability We are EDNEY

EDNEY
Community 

Recycling Hub

BATTERIES
Place in this bin: 

Single-use and used rechargeable batteries.

We are leaders of sustainability We are EDNEY

EDNEY
Community 

Recycling Hub

COFFEE
PODS

Place in this bin: 
Used coffee pods of any brand

ALUMINIUM PODS ONLY

We are leaders of sustainability We are EDNEY

EDNEY
Community 

Recycling Hub

CO-MINGLED
RECYCLING

Place in this bin: 
Paper, plastic, aluminium, glass

CLEAN WASTE ONLY

We are leaders of sustainability We are EDNEY

EDNEY
Community 

Recycling Hub

GREENWASTE
COMPOST

Place in this bin: 
Food scraps, and green waste
ORGANIC WASTE ONLY

YES:
• Fruits & vegetables
• Eggshells
• Coffee grounds & 

filters
• Tea Bags
• Leaves and grass

NO:
• Dairy products
• Eggs (beside the 

shell)
• Fats, grease or oils
• Meat or fish bones 

or scraps

We are leaders of sustainability We are EDNEY

EDNEY
Community 

Recycling Hub

ORAL CARE
WASTE
Place in this bin: 

Toothpaste tubes and caps, Floss containers, 
Toothbrushes, Electric toothbrush heads, 
Toothbrush & toothpaste tube outer packaging

We are leaders of sustainability We are EDNEY

EDNEY
Community 

Recycling Hub

SOFT
PLASTICS

Place in this bin: 
If it’s soft plastic and 

CAN be scrunched into a ball
NO:
• Plastic bottles
• Plastic containers
• Meat trays, biscuit 

trays or strawberry 
punnets

• Tin Cans
• Glass
• Food Waste
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EDUCATION FOR SUSTAINABILITY - BIG IDEAS
SYSTEMS
Big Idea 1
The biosphere is a dynamic system providing conditions that sustain life on 
Earth. 

Big Idea 2
All life forms, including human life, are connected through ecosystems on 
which they depend for their wellbeing and survival. 

Big Idea 3
Sustainable patterns of living rely on the interdependence of healthy social, 
economic and ecological systems. 

WORLD VIEW
Big Idea 4
World views that recognise the dependence of living things on healthy 
ecosystems, and value diversity and social justice are essential for achieving 
sustainability. 

Big Idea 5
World views are formed by experiences at personal, local, national and global 
levels, and are linked to individual and community actions for sustainability. 

FUTURES
Big Idea 6
The sustainability of ecological, social and economic systems is achieved 
through informed individual and community action that values local and global 
equity and fairness across generations into the future. 

Big Idea 7
Actions for a more sustainable future reflect values of care, respect and 
responsibility, and require us to explore and understand environments. 

Big Idea 8
Designing action for sustainability requires an evaluation of past practices, 
the assessment of scientific and technological developments, and balanced 
judgments based on projected future economic, social and environmental 
impacts. 

Big Idea 9
Sustainable futures result from actions designed to preserve and/or restore 
the quality and uniqueness of environments.

11



SUSTAINABILITY SCOPE AND SEQUENCE
FOR KINDERGARTEN

Children are connected 
with and contribute to 
their world

• Children have a strong sense 
of wellbeing

• Children are confident and 
involved learners

• Children are effective 
communicators.

This is evident, for example, 
when children:
• use play to investigate, 

project and
• explore new ideas
• participate with others to 

solve
• problems and contribute to 

group outcomes
• demonstrate an increasing 

knowledge of, and respect 
for natural and constructed 
environments

• explore, infer, predict 
and hypothesise in order 
to develop an increased 
understanding of the 
interdependence between 
land, people, plants and 
animals

• have growing appreciation 
and care for natural and 
constructed environments

• explore relationships with 
other living and non-living 
things and observe, notice 
and respond to change

• develop an awareness of the 
impact of human activity on 
environments and  matters 
that affect them

Educators promote this learning, 
for example,when they:
• provide children with 

access to a range of 
natural materials in their 
environment

• model respect, care and 
appreciation for the natural 
environment

• find ways of enabling 
children to care for and 
learn from the land

• consider the nature of 
children’s connectedness to 
the land and demonstrate 
respect for community 
protocols

• share information and 
provide children with access 
to resources about the 
environment and the impact 
of human activities on 
environments

• embed sustainability in daily 
routines and practices

• look for examples of 
interdependence in the 
environment and discuss 
the ways the life and 
health of living things are 
interconnected.

EDUCATION FOR 
SUSTAINABILITY
KINDERGARTEN

OUR EDIBLE GARDEN

THE BIG QUESTION
How can we grow our own food?

• Create a collage using natural and found materials
• Learn a song about the natural world.
• Students list and graph their favourite foods. Explore and 

discuss the findings of their survey.
• Create a list of words and images about the natural 

environment.
• Students observe one area of the school grounds to 

detect the range of living things in this space.
• Students plant and care for seeds in a variety of 

conditions / places and observe what occurs.
• Students establish an edible garden
• Discuss which sorts of plants are edible – sort, 

investigate, draw and paint
• Observe the garden beds and discuss what is seen
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SUSTAINABILITY SCOPE AND SEQUENCE
FOR PRE-PRIMARY

English
• Listen to and respond 

orally to texts and to the 
communication of others 
in informal and structured 
classroom situations

• Use interaction skills 
including listening while 
others speak, using 
appropriate voice levels, 
articulation and body 
language, gestures and eye 
contact

• Deliver short oral 
presentations to peers

• Identify some differences 
between imaginative and 
informative texts

• Create short texts to 
explore, record and report 
ideas and events using 
familiar words and beginning 
writing knowledge

• Construct texts using 
software including word 
processing

Mathematics
• Answer yes/no questions 

to collect information and 
make simple inferences

Science
• Living things have basic 

needs, including food and 
water

• Daily and seasonal changes 
in our environment affect 
everyday life

• Science involves observing, 
asking questions about, 
and describing changes in, 
objects and events

• Pose and respond to 
questions about familiar 
objects and events

• Participate in guided 
investigations and make 
observations using the 
senses

• Engage in discussions about 
observations and represent 
ideas

• Share observations and ideas

Humanities and Social 
Sciences (HASS)
• The places people live 

in and belong to (e.g. 
neighbourhood, suburb, 
town, rural locality), the 
familiar features in the local 
area and why places are 
important to people (e.g. 
provides basic needs) 

• The reasons some places 
are special to people 
and how they can be 
looked after, including 
Aboriginal and Torres Strait 
Islander Peoples’ places of 
significance

Technologies
• People produce familiar 

products to meet personal 
and community needs

The Arts
• Exploration of natural and 

man-made materials when 
creating artwork

Languages
• Recognise that Italian is 

one of many community 
languages spoken in 
Australia, including 
Aboriginal languages and 
Torres Strait Islander 
languages, Asian languages 
and worlds languages

Health and Physical 
Education
• Safe active play in outdoor 

settings and the natural 
environment 
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EDUCATION FOR SUSTAINABILITY
PRE-PRIMARY

OUR PRECIOUS LIVING WORLD

Questioning and researching
• Identify prior knowledge about a topic (e.g. 

shared discussion, think-pair-share)
• Pose and respond to questions about the 

familiar
• Explore a range of sources (e.g. observations, 

interviews, photographs, print texts, digital 
sources)

• Sort and record information and/or data into 
simple categories (e.g. use graphic organisers, 
drawings)

Analysing
• Process information and/or data collected
• (e.g. sequence familiar events, answer 

questions, discuss observations)
• Explore points of view (e.g. understand that 

their point of view may differ from others)
• Represent information gathered in different 

formats (e.g. drawings, diagrams, story maps, 
role-plays)

Evaluating
• Draw conclusions based on discussions of 

observations (e.g. answer questions, contribute 
to guided discussions)

• Participate in decision-making processes(e.g. 
engage in group discussions, make shared 
decisions) 

Communicating and reflecting
• Share observations and ideas, using everyday 

language (e.g. oral retell, drawing, role-play)
• Develop texts (e.g. retell, describe personal 

stories)
• Reflect on learning (e.g. drawings, discussions)

THE BIG QUESTION
What is a living world and how do we 
care for ourselves and one another?

• Make a map of the school to show where 
litter is most commonly found. Describe 
how it gets there.

• Count litter in different areas of the school 
grounds. Compare areas to show which has 
the highest litter count.

• Role play aspects of the natural world.
• Students sort food, such as fruits from 

vegetables or sometimes foods from often 
foods.

• Use observations and or photography to 
identify and describe natural features.

• Identify changes in natural, managed and 
constructed features in their place such as 
the change that occurs in deciduous trees 
throughout the seasons.

• Compare the height and width of plants in 
the garden / school grounds as they grow.

• Through a range of resources, such 
as hands-on, observations, texts and 
multimedia, students explore and identify 
the basic needs of all living things.

• Students use a Venn diagram to 
demonstrate their understanding of the 
links between basic needs. They are to 
explore different living things, for example, 
a human, a pumpkin and a frog.
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SUSTAINABILITY SCOPE AND SEQUENCE
FOR YEAR ONE

English
• Engage in conversations 

and discussions, using 
active listening behaviours, 
showing interest, and 
contributing ideas, 
information and questions

• Use interaction skills 
including turn- taking, 
recognising the contributions 
of others, speaking clearly 
and using appropriate 
volume and pace

• Make short presentations 
using some introduced text 
structures and language, for 
example opening statements

• Create short imaginative and 
informative texts that show 
emerging use of appropriate 
text structure, sentence- 
level grammar, word choice, 
spelling, punctuation and 
appropriate multimodal 
elements, for example 
illustrations and diagrams

• Construct texts that 
incorporate supporting 
images using software 
including word processing 
programs

Mathematics
• Choose simple questions and 

gather responses and make 
simple inferences

• Represent data with objects 
and drawings where one 
object or drawing represents 
one data value. Describe the 
displays

Science
• Living things have a variety 

of external features. Living 
things live in different 
places where their needs are 
met

• Observable changes occur in 
the sky and landscape

• Science involves observing, 
asking questions about, 
and describing changes in, 

objects and events
• People use science in their 

daily lives, including when 
caring for their environment 
and living things

• Pose and respond to 
questions, and make 
predictions about familiar 
objects and events

• Participate in guided 
investigations to explore and 
answer questions 

• Use informal measurements 
to collect and record 
observations, using digital 
technologies as appropriate

• Use a range of methods to 
sort information, including 
drawings and provided 
tables through discussion, 
compare observations with 
predictions

• Compare observations with 
those of others

• Represent and communicate 
observations and ideas in a 
variety of ways

Humanities and Social 
Sciences (HASS)
• The natural, managed and 

constructed features of 
places, their location on 
a pictorial map, how they 
may change over time 
(e.g. erosion, revegetated 
areas, planted crops, new 
buildings) and how they can 
be cared for 

• How weather (e.g. rainfall, 
temperature, sunshine, 
wind) and seasons vary 
between places, and the 
terms used to describe them 

• The activities (e.g. retailing, 
recreational, farming, 
manufacturing, medical, 
policing, educational, 
religious) that take place 
in the local community 
which create its distinctive 
features

Technologies
• People produce familiar 

products and services 
to meet personal and 
community needs

The Arts
• Exploration of different 

materials, media and/or 
technologies, when creating 
artwork

Languages
• Recognise that Australia is 

a multilingual society with 
speakers of many different 
worlds and community 
languages, including 
Italian and that Italian 
and English borrow words 
and expressions from each 
other such as opera, pasta, 
spaghetti, computer

Health and Physical 
Education
• Physical activities that can 

take place in natural and 
built settings in the local 
community
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EDUCATION FOR SUSTAINABILITY
YEAR ONE

WE’RE ALL CONNECTED

Questioning and researching
• Reflect on current understanding of a topic 

(e.g. think-pair-share, brainstorm)
• Pose questions about the familiar and 

unfamiliar
• Locate information from a variety of provided 

sources (e.g. books, television, people, images, 
plans, internet)

• Sort and record selected information and/
or data (e.g. use graphic organisers, take 
keywords)

Analysing
• Identify relevant information 
• Process information and/or data collected (e.g. 

sequence information or events, categorise 
information, combine information from 
different sources)

• Explore points of view (e.g. understand that 
stories can be told from different perspectives)

• Represent collected information and/or data in 
to different formats (e.g. tables, maps, plans)

Evaluating
• Draw conclusions based on information and/or 

data displayed in pictures, texts and maps
• (e.g. form categories, make generalisations 

based on patterns)
• Participate in decision-making processes (e.g. 

engage in group discussions, make shared 
decisions, share views)

Communicating and reflecting
• Present findings in a range of communication 

forms, using relevant terms (e.g. written, oral, 
digital, role-play, graphic)

• Develop texts, including narratives, that 
describes an event or place

• Reflect on learning and respond to findings (e.g. 
discussing what they have learned)

THE BIG QUESTION 
How do we use natural resources in a 
sustainable manner to help us in our 
daily lives?

• Students explore the question “What happens 
when I throw litter on the ground?” – list 
student responses and discuss further.

• Locate, count/measure and map where the 
following resources may be/are found within 
the school: Use of water, Use of energy, 
Management of waste/litter, Management of 
biodiversity.

• Explore the needs of living things and list what 
is needed for their survival.

• Explore food chains with students.
• Students investigate, design and create a 

Mini-Beast mansion within the school grounds 
using a variety of native species to encourage 
biodiversity.

• Students collect and analyse data regarding 
rainfall and weather patterns to understand 
how they affect plant growth and animal 
behaviour.

• Students focus on the value of a tree in relation 
to the way a tree provides for our needs and 
brainstorm the uses of a tree. Students then 
sort and classify these uses.
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SUSTAINABILITY SCOPE AND SEQUENCE
FOR YEAR TWO

English
• Listen for specific purposes 

and information, including 
instructions, and extend 
students’ own and others’ 
ideas in discussions

• Use interaction skills 
including initiating topics, 
making positive statements 
and voicing disagreement 
in an appropriate manner, 
speaking clearly and varying 
tone, volume and pace 
appropriately

• Rehearse and deliver short 
presentations on familiar 
and new topics

• Create short imaginative, 
informative and persuasive 
texts using growing 
knowledge of text structures 
and language features for 
familiar and some less 
familiar audiences, selecting 
print and multimodal 
elements appropriate to the 
audience and purpose

• Construct texts featuring 
print, visual and audio 
elements using software, 
including word processing 
programs

Mathematics
• Identify a question of 

interest based on one 
categorical variable. 
Gather data relevant to the 
question

• Collect, check and classify 
data

Science
• Living things grow, change 

and have offspring similar to 
themselves

• Earth’s resources are used in 
a variety of ways

• Science involves observing, 
asking questions about, 
and describing changes in, 
objects and events

• People use science in their 

daily lives, including when 
caring for their environment 
and living things

• Pose and respond to 
questions, and make 
predictions about familiar 
objects and events

• Participate in guided 
investigations to explore and 
answer questions 

• Use informal measurements 
to collect and record 
observations, using digital 
technologies as appropriate

• Use a range of methods to 
sort information, including 
drawings and provided 
tables through discussion, 
compare observations with 
predictions

• Compare observations with 
those of others

• Represent and communicate 
observations and ideas in a 
variety of ways

Humanities and Social 
Sciences (HASS)
• The ways in which 

Aboriginal and Torres Strait 
Islander Peoples maintain 
connections to their 
Country/Place

• The influence of purpose 
(e.g. shopping, recreation), 
distance (e.g. location) 
and accessibility (e.g. 
technology, transport) on 
the frequency with which 
people visit places

• The importance today of 
an historical site (e.g. 
community building, 
landmark, war memorial, 
rock painting, engraving) 
and why it has heritage 
significance and cultural 
value for present 
generations (e.g. a record of 
a significant historical event, 
aesthetic value, reflects the 
community’s identity) 

• The impact of changing 
technology on people’s 
lives (e.g. at home, work, 
travel, communication, 
leisure, toys) and how the 
technology of the past 
differs from what is used 
today 

Technologies
• People design and produce 

familiar products, services 
and environments to meet 
local and community needs

The Arts
• Exploration of, and 

experimentation with, the 
visual art elements of shape, 
line, colour, space and 
texture and how these are 
used in the environment

Languages
• Recognise that all languages, 

including Italian, change 
continuously through 
contact with each other and 
through changes in society

Health and Physical 
Education
• Actions that keep people 

safe and healthy in and 
outside the classroom, such 
as:

• staying hydrated
• being sun smart
• following school rules

18



EDUCATION FOR SUSTAINABILITY
YEAR TWO

OUR IRREPLACEABLE HOME

Questioning and researching
• Reflect on current understanding of a topic 

(e.g. think-pair-share, brainstorm)
• Pose questions about the familiar and 

unfamiliar
• Locate information from a variety of provided 

sources (e.g. books, television, people, images, 
plans, internet)

• Sort and record selected information and/
or data (e.g. use graphic organisers, take 
keywords)

Analysing
• Identify relevant information 
• Process information and/or data collected (e.g. 

sequence information or events, categorise 
information, combine information from 
different sources)

• Explore points of view (e.g. understand that 
stories can be told from different perspectives)

• Represent collected information and/or data in 
to different formats (e.g. tables, maps, plans)

Evaluating
• Draw conclusions based on information and/or 

data displayed in pictures, texts and maps
• (e.g. form categories, make generalisations 

based on patterns)
• Participate in decision-making processes (e.g. 

engage in group discussions, make shared 
decisions, share views)

Communicating and reflecting
• Present findings in a range of communication 

forms, using relevant terms (e.g. written, oral, 
digital, role-play, graphic)

• Develop texts, including narratives, that 
describes an event or place

• Reflect on learning and respond to findings (e.g. 
discussing what they have learned)

THE BIG QUESTION 
How do we use natural resources in a 
sustainable manner to help us in our 
daily lives?

• Students explore the question “What 
messages have you heard about healthy 
food?” – list student responses and discuss 
further.

• Students explore and explain how plants 
are grown for a variety of purposes, 
including food, clothing, household items, 
warmth, shelter etc.

• Students investigate a space for a kitchen 
garden to show healthy food growing at 
school. Explore how a garden requires 
people to help and work together.

• Students create a poster about safe use of 
Garden tools for their kitchen garden.

• Discuss daily practices within our own 
families regarding our use of natural 
resources. How can we make simple 
modifications to change our routines?

• Compare and contrast daily practices 
regarding our use of natural resources.

• Explore the diet of a variety of living 
things, classifying them as consumers, 
produces and decomposers.

• Students investigate a household object, 
such as a wooden chair, and decide why this 
particular material was used to create this 
product and where this material originates.
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SUSTAINABILITY SCOPE AND SEQUENCE
FOR YEAR THREE

English
• Listen to and contribute 

to conversations and 
discussions to share 
information and ideas and 
negotiate in collaborative 
situations

• Use interaction skills, 
including active listening 
behaviours and communicate 
in a clear, coherent manner 
using a variety of everyday 
and learned vocabulary and 
appropriate tone, pace, 
pitch and volume

• Plan and deliver short 
presentations, providing 
some key details in logical 
sequence

• Plan, draft and publish 
imaginative, informative 
and persuasive texts 
demonstrating increasing 
control over text structures 
and language features 
and selecting print,and 
multimodal elements 
appropriate to the audience 
and purpose

• Use software including word 
processing programs with 
growing speed and efficiency 
to construct and edit texts 
featuring visual, print and 
audio elements

Mathematics
• Identify questions or issues 

for categorical variables. 
Identify data sources and 
plan methods of data 
collection and recording

• Collect data, organise 
into categories and create 
displays using lists, tables, 
picture graphs and simple 
column graphs, with and 
without the use of digital 
technologies

Science
• Science involves making 

predictions and describing 

patterns and relationships
• Science knowledge helps 

people to understand the 
effect of their actions

• With guidance, identify 
questions in familiar 
contexts that can be 
investigated scientifically 
and make predictions based 
on prior knowledge

• With guidance, plan 
and conduct scientific 
investigations to find 
answers to questions, 
considering the safe use of 
appropriate materials and 
equipment 

• Consider the elements of 
fair tests and use formal 
measurements and digital 
technologies as appropriate, 
to make and record 
observations accurately

• Use a range of methods 
including tables and simple 
column graphs to represent 
data and to identify patterns 
and trends

• Compare results with 
predictions, suggesting 
possible reasons for findings

• Reflect on investigations, 
including whether a test was 
fair or not

• Represent and communicate 
observations, ideas and 
findings using formal and 
informal representations

Humanities and Social 
Sciences (HASS)
• The difference between 

climate and weather, the 
main climatic zones of the 
world (e.g. equatorial, 
tropical, arid, temperate) 
and the similarities and 
differences between the 
climates of different places 

• One important example of 
change and one important 
example of continuity 
over time in the local 

community, region or state/
territory (e.g. in relation 
to the areas of transport, 
work, education, natural 
and built environments, 
entertainment, daily life) 

• The role that different 
cultural groups have played 
in the development and 
character of the local 
community (e.g. as reflected 
in architecture, commercial 
outlets, religious buildings), 
compared with development 
in another community

Technologies
• Ways products, services and 

environments are designed 
to meet community needs 

The Arts
• Exploration of artwork 

from other cultures, such 
as styles and symbols of 
Indigenous Australian and 
Asian cultures

Languages
• Understand and demonstrate 

how language use changes 
over time and that Italian 
has influenced many 
languages, including English

• Notice differences between 
Italian, Australian and other 
cultures’ practices and 
how these are reflected in 
language

Health and Physical 
Education
• Ways to be active in natural 

environments 
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EDUCATION FOR SUSTAINABILITY
YEAR THREE

CONNECTION TO COUNTRY

Questioning and researching
• Identify current understanding of a topic (e.g. 

brainstorm, KWL chart)
• Develop a range of focus questions to 

investigate
• Locate and collect information from a variety 

of sources (e.g. photographs, maps, books, 
interviews, internet) 

• Record selected information and/or data (e.g. 
use graphic organisers, develop note-taking 
strategies)

• Recognise the ethical protocols that exist 
when gathering information and/or data (e.g. 
respecting others’ work)

Analysing
• Develop criteria for selecting relevant 

information (e.g. accuracy, reliability, 
usefulness) 

• Interpret information and/or data collected 
(e.g. sequence events in chronological order, 
identify patterns and trends, make connections 
between old and new information)

• Identify different points of view/perspectives in 
information and/or data (e.g. distinguish fact 
from opinion, explore different stories on the 
same topic)

• Translate collected information and/or data in 
to different formats (e.g. create a timeline, 
change data into a table and/or graph)

Evaluating
• Draw conclusions and give explanations, based 

on the information and/or data displayed in 
texts, tables, graphs and maps (e.g. show 
similarities and differences)

• Use decision-making processes (e.g. share 
views, recognise different points of view, 
identify issues, identify possible solutions, plan 
for action in groups)

Communicating and reflecting
• Present findings and conclusions in a range 

of communication forms (e.g. written, oral, 
visual, digital, tabular, graphic), appropriate to 
audience and purpose, using relevant terms

• Develop texts, including narratives and 
biographies, that use researched facts, events 
and experiences 

• Reflect on learning, identify new 
understandings and act on findings in different 
ways (e.g. complete a KWL chart, propose 
action in response to new knowledge)

THE BIG QUESTION
Aboriginal and Torres Strait 
Island people have a wonderful 
understanding of the environment and
interact with it accordingly.

What can we learn about the use of 
natural resources from an Aboriginal 
and Torres Strait Island people’s
perspective to help us live in a 
sustainable manner?

• As a class, produce a persuasive text to the 
school community outlining the positive 
aspects of an Indigenous food garden for 
wellbeing and food production.

• Students discuss examples of how 
Aboriginal and Torres Strait Islander people 
demonstrated stewardship of the land.

• It has been said that many Aboriginal and 
Torres Strait Islander people moved camp 
regularly, dependent on food and water 
supply. Students discuss this statement 
in small groups and further investigate to 
determine the accuracy of this statement.
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SUSTAINABILITY SCOPE AND SEQUENCE
FOR YEAR FOUR
English
• Interpret ideas and 

information in spoken texts 
and listen for key points 
in order to carry out tasks 
and use information to 
share and extend ideas and 
information

• Use interaction skills such 
as acknowledging another’s 
point of view and linking 
students’ response to the 
topic, using familiar and new 
vocabulary and a range of 
vocal effects such as tone, 
pace, pitch and volume to 
speak clearly and coherently

• Plan, rehearse and deliver 
presentations incorporating 
learned content and taking 
into account the particular 
purposes and audiences

• Plan, draft and publish 
imaginative, informative 
and persuasive texts 
containing key information 
and supporting details 
for a widening range of 
audiences, demonstrating 
increasing control over text 
structures and language 
features

• Use a range of software 
including word processing 
programs to construct, edit 
and publish written text, 
and select, edit and place 
visual, print and audio 
elements

Mathematics
• Select and trial methods for 

data collection, including 
survey questions and 
recording sheets

• Construct suitable 
data displays, with and 
without the use of digital 
technologies, from given 
or collected data. Include 
tables, column graphs and 
picture graphs where one 
picture can represent many 
data values

Science
• Living things have life 

cycles. Living things depend 
on each other and the 
environment to survive

• Earth’s surface changes 
over time as a result of 
natural processes and human 
activity

• Science involves making 
predictions and describing 
patterns and relationships

• Science knowledge helps 
people to understand the 
effect of their actions

• With guidance, identify 
questions in familiar 
contexts that can be 
investigated scientifically 
and make predictions based 
on prior knowledge

• With guidance, plan 
and conduct scientific 
investigations to find 
answers to questions, 
considering the safe use of 
appropriate materials and 
equipment 

• Consider the elements of 
fair tests and use formal 
measurements and digital 
technologies as appropriate, 
to make and record 
observations accurately

• Use a range of methods 
including tables and simple 
column graphs to represent 
data and to identify patterns 
and trends

• Represent and communicate 
observations, ideas and 
findings using formal and 
informal representations

Humanities and Social 
Sciences (HASS)
• The main characteristics 

(e.g. climate, natural 
vegetation, landforms, 
native animals) of the 
continents of Africa and 
Europe, and the location 
of their major countries in 
relation to Australia

• The importance of 
environments to animals 
and people, and different 
views on how they can be 
protected

• Aboriginal and Torres Strait 
Islander Peoples’ ways of 
living were adapted to 
available resources and their 
connection to Country/Place 
has influenced their views 
on the sustainable use of 
these resources, before and 
after colonisation

• The natural resources (e.g. 
water, timber, minerals) 
provided by the environment 
and different views on how 
they can be used sustainably

Technologies
• Ways products, services and 

environments are designed 
to meet community needs, 
including consideration of 
sustainability 

The Arts
• Exploration of artwork from 

varying times and cultures 
that represent different 
styles, such as realistic, 
narrative and abstract

Languages
• Recognise that Italian is the 

official language of Italy, the 
Vatican City, San Marino and 
parts of Switzerland and is a 
major community language 
in other parts of the worlds, 
including Australia

• Make connections between 
culture and language use 
by identifying vocabulary 
and expressions that reflect 
different cultural values, 
traditions or practices

Health and Physical 
Education
• Ways in which regular 

physical activity in natural 
and built environments 
promotes healthsystems for 
products
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EDUCATION FOR SUSTAINABILITY
YEAR FOUR

WATER

Questioning and researching
• Identify current understanding of a topic (e.g. 

brainstorm, KWL chart)
• Develop a range of focus questions to 

investigate
• Locate and collect information from a variety 

of sources (e.g. photographs, maps, books, 
interviews, internet) 

• Record selected information and/or data (e.g. 
use graphic organisers, develop note-taking 
strategies)

• Recognise the ethical protocols that exist 
when gathering information and/or data (e.g. 
respecting others’ work)

Analysing
• Develop criteria for selecting relevant 

information (e.g. accuracy, reliability, 
usefulness) 

• Interpret information and/or data collected 
(e.g. sequence events in chronological order, 
identify patterns and trends, make connections 
between old and new information)

• Identify different points of view/perspectives in 
information and/or data (e.g. distinguish fact 
from opinion, explore different stories on the 
same topic)

• Translate collected information and/or data in 
to different formats (e.g. create a timeline, 
change data into a table and/or graph)

Evaluating
• Draw conclusions and give explanations, based 

on the information and/or data displayed in 
texts, tables, graphs and maps (e.g. show 
similarities and differences)

• Use decision-making processes (e.g. share 
views, recognise different points of view, 
identify issues, identify possible solutions, plan 
for action in groups)

Communicating and reflecting
• Present findings and conclusions in a range 

of communication forms (e.g. written, oral, 
visual, digital, tabular, graphic), appropriate to 
audience and purpose, using relevant terms

• Develop texts, including narratives and 
biographies, that use researched facts, events 
and experiences 

• Reflect on learning, identify new 
understandings and act on findings in different 
ways (e.g. complete a KWL chart, propose 
action in response to new knowledge)

THE BIG QUESTION
Aboriginal and Torres Strait 
Island people have a wonderful 
understanding of the environment and
interact with it accordingly.

What can we learn about the use of 
natural resources from an Aboriginal 
and Torres Strait Island people’s
perspective to help us live in a 
sustainable manner?

• It has been said that Aboriginal people in 
remote areas may be able to find water 
in seemingly dry ground. Students discuss 
this statement in small groups and further 
investigate to determine the accuracy of 
this statement.

• Students explore the function of a 
coolamon or woomera in retrieving water 
and create a scientific poster, including 
a diagram of the coolamon or woomera 
containing labelled parts, a short 
procedural text for retrieving water, and 
examples of use.
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SUSTAINABILITY SCOPE AND SEQUENCE
FOR YEAR FIVE

English
• Clarify understanding 

of content as it unfolds 
in formal and informal 
situations, connecting 
ideas to students’ own 
experiences and present and 
justify a point of view

• Use interaction skills, for 
example paraphrasing, 
questioning and interpreting 
non- verbal cues and choose 
vocabulary and vocal effects 
appropriate for different 
audiences and purposes

• Plan, rehearse and deliver 
presentations for defined 
audiences and purposes 
incorporating accurate and 
sequenced content and 
multimodal elements

• Plan, draft and publish 
imaginative, informative 
and persuasive print and 
multimodal texts, choosing 
text structures, language 
features, images and sound 
appropriate to purpose and 
audience

• Use a range of software 
including word processing 
programs with fluency to 
construct, edit and publish 
written text, and select, 
edit and place visual, print 
and audio elements

Mathematics
• Pose questions and collect 

categorical or numerical 
data by observation or 
survey

• Construct displays, including 
column graphs, dot plots and 
tables, appropriate for data 
type, with and without the 
use of digital technologies

Science
• Living things have structural 

features and adaptations 
that help them to survive in 
their environment

• Science involves testing 
predictions by gathering 
data and using evidence 
to develop explanations 
of events and phenomena 
and reflects historical and 
cultural contributions

• Scientific knowledge is used 
to solve problems and inform 
personal and community 
decisions

• With guidance, pose 
clarifying questions and 
make predictions about 
scientific investigations

• Identify, plan and apply 
the elements of scientific 
investigations to answer 
questions and solve 
problems using equipment 
and materials safely and 
identifying potential risks 

• Decide variables to be 
changed and measured 
in fair tests, and observe 
measure and record data 
with accuracy using digital 
technologies as appropriate

• Construct and use a range of 
representations, including 
tables and graphs, to 
represent and describe 
observations, patterns or 
relationships in data using 
digital technologies as 
appropriate

• Compare data with 
predictions and use as 
evidence in developing 
explanations 

• Reflect on and suggest 
improvements to scientific 
investigations

• Communicate ideas, 
explanations and 
processes using scientific 
representations in a variety 
of ways, including multi-
modal texts

Humanities and Social 
Sciences (HASS)
• The way people alter 

the environmental 
characteristics of Australian 
places (e.g. vegetation 
clearance, fencing, urban 
development, drainage, 
irrigation, farming, forest 
plantations, mining) 

• Features of environments 
(e.g. climate, landforms, 
vegetation) influence human 
activities and the built 
features of places

• The impact of bushfires 
or floods on environments 
and communities, and how 
people can respond 

Technologies
• How people address 

competing considerations 
when designing products, 
services and environments

The Arts
• Exploration of artwork 

from various artists and 
different approaches used to 
communicate ideas, beliefs 
and opinions

Languages
• Understand that there are 

different forms of spoken 
and written Italian used in 
different contexts within 
Italy and in other regions of 
the worlds

• Reflect on how their own 
and others’ language use 
is shaped by and reflects 
communities’ ways of 
thinking and behaving 
and may be interpreted 
differently by others

Health and Physical 
Education
• Preventive health measures 

that promote and maintain 
an individual’s health, safety 
and wellbeing.
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EDUCATION FOR SUSTAINABILITY
YEAR FIVE

REDUCING FOOD WASTE

Questioning and researching
• Identify current understandings, consider possible 

misconceptions and identify personal views on a topic (e.g. 
KWL chart, concept map)

• Develop and refine a range of questions required to plan an 
inquiry

• Locate and collect information and/or data from a range 
of appropriate primary sources and secondary sources (e.g. 
museums, media, library catalogues, interviews, internet) 

• Record selected information and/or data using a variety 
of methods (e.g. use graphic organisers, paraphrase, 
summarise)

• Use ethical protocols when gathering information and/or 
data (e.g. acknowledge the work of others, reference work 
appropriately, obtain permission to use photographs and 
interviews)

Analysing
• Use criteria to determine the relevancy of information (e.g. 

consider accuracy, reliability, publication date, usefulness 
to the question)

• Interpret information and/or data collected (e.g. sequence 
events in chronological order, identify cause and effect, 
make connections with prior knowledge)

• Identify different points of view/perspectives in 
information and/or data (e.g. analyse language, identify 
motives)

• Translate collected information and/or data in to a variety 
of different formats (e.g. create a timeline, draw maps, 
convert a table of statistics into a graph)

Evaluating
• Draw and justify conclusions, and give explanations, based 

on the information and/or data in texts, tables, graphs and 
maps (e.g. identify patterns, infer relationships)

• Use decision-making processes (e.g. share opinions and 
personal perspectives, consider different points of view, 
identify issues, develop possible solutions, plan for action, 
identify advantages and disadvantages of different options)

Communicating and reflecting
• Present findings, conclusions and/or arguments, appropriate 

to audience and purpose, in a range of communication 
forms (e.g. written, oral, visual, digital, tabular, graphic, 
maps) and using subject-specific terminology and concepts 

• Develop a variety of texts, including narratives, 
descriptions, biographies and persuasive texts, based on 
information collected from source materials

• Reflect on learning, identify new understandings and act on 
findings in different ways (e.g. suggest additional questions 
to be investigated, propose a course of action on an issue 
that is significant to them)

THE BIG QUESTION
Why is it important that 
we live on our planet in a 
way that is environmentally 
sustainable, and what can 
we do as young custodians to 
safeguard our planet?

• Provide students with examples 
of common lunch box items that 
come in both wrapped packaging 
and in other forms (for example 
packaged yoghurt vs yoghurt 
portioned into small container or 
fresh fruit vs individually packaged 
fruit bars.

• Students research the cost of each 
portion and compare the quantity 
vs value for money, recording and 
comparing results using numerical 
and column graphs.

• Students examine the wrapped 
packaging of items and sort these 
according to the recyclable and 
non-recyclable packaging. Which 
of these items could be brought to 
school as Nude Food?

• Students discuss the environmental 
footprint of these products and 
devise a school-based action plan 
to help promote environmentally 
sustainable shopping choices.

• Students create a class action plan 
for a day or more each week to 
have Nude Food lunches with the 
school community
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SUSTAINABILITY SCOPE AND SEQUENCE
FOR YEAR SIX

English
• Participate in and contribute 

to discussions, clarifying 
and interrogating ideas, 
developing and supporting 
arguments, sharing and 
evaluating information, 
experiences and opinions

• Use interaction skills, 
varying conventions of 
spoken interactions such as 
voice volume, tone, pitch 
and pace, according to group 
size, formality of interaction 
and needs and expertise of 
the audience

• Plan, rehearse and deliver 
presentations, selecting 
and sequencing appropriate 
content and multimodal 
elements for defined 
audiences and purposes, 
making appropriate choices 
for modality and emphasis

• Plan, draft and publish 
imaginative, informative and 
persuasive texts, choosing 
and experimenting with 
text structures, language 
features, images and digital 
resources appropriate to 
purpose and audience

• Use a range of software, 
including word processing 
programs, learning new 
functions as required to 
create texts

Mathematics
• Interpret and compare a 

range of data displays, 
including side-by-side 
column graphs for two 
categorical variables

• Interpret secondary data 
presented in digital media 
and elsewhere 

Science
• The growth and survival of 

living things are affected by 
physical conditions of their 
environment 

• Sudden geological changes 
and extreme weather events 
can affect Earth’s surface 

• Science involves testing 
predictions by gathering 
data and using evidence 
to develop explanations 
of events and phenomena 
and reflects historical and 
cultural contributions

• Scientific knowledge is used 
to solve problems and inform 
personal and community 
decisions

• With guidance, pose 
clarifying questions and 
make predictions about 
scientific investigations

• Identify, plan and apply 
the elements of scientific 
investigations to answer 
questions and solve 
problems using equipment 
and materials safely and 
identifying potential risks 

• Decide variables to be 
changed and measured 
in fair tests, and observe 
measure and record data 
with accuracy using digital 
technologies as appropriate

• Construct and use a range of 
representations, including 
tables and graphs, to 
represent and describe 
observations, patterns or 
relationships in data using 
digital technologies as 
appropriate

• Compare data with 
predictions and use as 
evidence in developing 
explanations 

• Reflect on and suggest 
improvements to scientific 
investigations

• Communicate ideas, 
explanations and 
processes using scientific 
representations in a variety 
of ways, including multi-
modal texts

Humanities and Social 
Sciences (HASS)
• The impact consumer 

purchasing decisions can 
have on a family, the 
broader community (e.g. 
purchasing from the local 
growers’ market or a 
supermarket chain) and the 
environment (e.g. pollution, 
waste) 

• Australia’s connections 
with countries (e.g. trade, 
migration, tourism, aid, 
education, defence, sport) 
and how these connections 
change people and places

Technologies
• How people address 

competing considerations, 
including sustainability when 
designing products, services 
and environments for 
current and future use

The Arts
• Exploration of artwork 

inspired by observation or 
imagination from various 
artists and cultures that use 
materials and techniques to 
enhance the artist’s belief 
or viewpoint

Languages
• Understand that the Italian 

language is constantly 
changing due to contact 
with other languages and 
to the impact of new 
technologies and knowledge

• Understand that language 
and culture are integral to 
the nature of identity and 
communication

Health and Physical 
Education
• Preventive health measures 

that can promote and 
maintain community health, 
safety and wellbeing.
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EDUCATION FOR SUSTAINABILITY
YEAR SIX

WATCH THOSE MILES

Questioning and researching
• Identify current understandings, consider possible 

misconceptions and identify personal views on a topic (e.g. 
KWL chart, concept map)

• Develop and refine a range of questions required to plan an 
inquiry

• Locate and collect information and/or data from a range 
of appropriate primary sources and secondary sources (e.g. 
museums, media, library catalogues, interviews, internet) 

• Record selected information and/or data using a variety 
of methods (e.g. use graphic organisers, paraphrase, 
summarise)

• Use ethical protocols when gathering information and/or 
data (e.g. acknowledge the work of others, reference work 
appropriately, obtain permission to use photographs and 
interviews)

Analysing
• Use criteria to determine the relevancy of information (e.g. 

consider accuracy, reliability, publication date, usefulness 
to the question)

• Interpret information and/or data collected (e.g. sequence 
events in chronological order, identify cause and effect, 
make connections with prior knowledge)

• Identify different points of view/perspectives in 
information and/or data (e.g. analyse language, identify 
motives)

• Translate collected information and/or data in to a variety 
of different formats (e.g. create a timeline, draw maps, 
convert a table of statistics into a graph)

Evaluating
• Draw and justify conclusions, and give explanations, based 

on the information and/or data in texts, tables, graphs and 
maps (e.g. identify patterns, infer relationships)

• Use decision-making processes (e.g. share opinions and 
personal perspectives, consider different points of view, 
identify issues, develop possible solutions, plan for action, 
identify advantages and disadvantages of different options)

Communicating and reflecting
• Present findings, conclusions and/or arguments, appropriate 

to audience and purpose, in a range of communication 
forms (e.g. written, oral, visual, digital, tabular, graphic, 
maps) and using subject-specific terminology and concepts 

• Develop a variety of texts, including narratives, 
descriptions, biographies and persuasive texts, based on 
information collected from source materials

• Reflect on learning, identify new understandings and act on 
findings in different ways (e.g. suggest additional questions 
to be investigated, propose a course of action on an issue 
that is significant to them)

THE BIG QUESTION
Why is it important that 
we live on our planet in a 
way that is environmentally 
sustainable, and what can 
we do as young custodians to 
safeguard our planet?

• Explore the health and physical 
wellbeing of people in other 
countries, including the impact of 
unequal access to resources – food 
and clean water.

• Explore differences in food 
preparation and presentation 
e.g. in a restaurant, fast food 
outlet, café. For example, what 
materials go into food packaging 
and what waste is produced after 
the food is consumed, or when 
food is transported from different 
countries

• Working in small groups, provide 
students with examples of a meal 
in a shopping bag. Place all of 
the ingredients needed to make 
the meal, and a recipe card, to 
determine how far each item has 
travelled.

• Students read the package to 
determine where the product was 
produced and locate these places 
on a world map.

• Using the food miles calculator, 
determine the distance travelled 
by each ingredient and record 
their findings.

• Calculate the total miles for their 
meal.

• As a group, create a list of 
plausible alternatives to the 
products selected. For example, 
home grown or locally grown 
tomatoes could replace canned 
Italian tomatoes to help reduce 
food miles.

• Students create a pictorial 
representation of their alternative 
shopping bag.

• As a class, discuss the effects of 
importing food. 27
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